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Inclusive teaching is an area of strategic importance in Aotearoa New Zealand (Education 

Council, 2017) and access to education is a human right worldwide (United Nations, 1989). 

Yet currently, children with disabilities in our schools are reported as being excluded from 

quality learning opportunities. Approaches such as inclusive pedagogies (Florian & Black-

Hawkins, 2011) and Universal Design for Learning (Rose et al., 2014) support teachers to plan 

for and teach all children and young people in inclusive ways. However, we know little about 

the extent to which teachers know about and apply these approaches in their classrooms, or 

how these approaches can support the inclusive teaching of mathematics particularly. In fact, 

this area is under-explored internationally (Gervasoni & Peter-Koop, 2020); those studies that 

investigate quality mathematics learning tend to exclude from research learners with 

disabilities or support needs (Tan et al., 2019).  

Although the teaching standards require inclusive practice across all curriculum areas 

(Education Council, 2017), teachers may lack confidence in their own curriculum knowledge 

when teaching students with disabilities, and/or have low expectations for their learning 

generally (MacArthur & Rutherford, 2016), and more specifically for their learning in 

mathematics. It seems likely that some teachers require considerable support when they 

transition to a more inclusive approach to teaching mathematics. To facilitate this support, we 

first need a better understanding of the mathematics-specific challenges, as perceived by 

schools, teachers, and teacher aides. 

In this short communication, we report on the initial results into a study that firstly gains 

the perspectives of one school principal, two classroom teachers, and a teacher aide, regarding 

their challenges for inclusive teaching of mathematics. We will also discuss the initial stages 

of our lesson study research design in working with teachers to develop more inclusive 

practices in mathematics.  
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